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This paper reports the results of five case studies of media service centers in academic 
libraries. Five academic libraries with media services were chosen for observation. An 
attempt was made to determine whether or not media services were providing the kinds 
of service expected of them by the community. Backed by a review of the literature 
observations were made to determine whether or not any trends or commons themes 
were discernable in all the centers. Three aspects were deemed important for media 
centers – facilities, web sites, and services provided- and each of the five centers was 
judged on how effectively these criteria were met. While all five media centers provide 
the basic requirements service remains uneven making it difficult to discern a singular or 
dominant approach to service. A positive not is those centers that are well funded 
provide ample resources.  
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     Almost every essay on media services in academic environments begins with a 
concise history of the subject. There is little reason to break tradition.  
 
Historical Background  
     In 1910, some fifteen years after the first film was shown to an audience, enough 
educational films were available to justify the creation of a film library¹. Between 1918 
and 1924 the first credit courses in visual education were offered, the first research was 
reported, the first books published, and the first classroom films produced. In the early 
1940s film collections began to migrate into libraries, until then, the exclusive domain of 
print collections. This bringing together of previously separate collections was seen as 
valid since it was argued that librarians were the only members of the university staff 
with the proper training for maintaining audio-visual collections. One of the more 
eloquent of these advocates was M. Lanning Strand, who wrote, “No other faculty 
member has the training which every librarian has received-- training which is 
indispensable for an efficient long-range audio-visual program” (14). Another vocal 
believer, Marion Grady, continued this argument by pointing out the simple fact that 
there was “no justification for separating related materials designed to serve similar, if 
not identical purposes”(15). 
     Despite the logical arguments of these pioneers in audio-visual management, it was 
not until the 1970’s, with the advent of video recording and playback technology, that 
print and audio-visual material were truly collected in the same location. This was, of 
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course, the library. The low cost and convenience of use inherent in video material, 
coupled with good distribution systems, made it both easy and economically justifiable 
for libraries to begin collecting movies and other moving-image media. Since its 
inception, this often-uneasy alliance between printed material and audio-visual aids - or 
as one person called them, “unconventional books” - have both pleased and vexed 
librarians.  
 
Introduction  
     Despite the relatively early appearance of audio-visual material in universities it is 
more appropriate for a study of media services to concentrate on the last thirty years 
since that was roughly when video began to appear. Since that time events have moved 
rather quickly. According to Kristine Brancolini, many libraries are seeing the circulation 
of print material as relatively stable if not declining, while the use of audio-visual 
material continues to grow (2002). Each change in format - be it film to VHS to DVD or 
record to tape to CD and now to computers - brings changes in how the material is 
accessed and stored, and each new generation of educators must learn how to 
incorporate audio-visual material in the classroom. 
     In the current cultural climate every new technology and media format is proclaimed 
to be part of the vanguard ushering in a revolution in library services. Digital libraries 
filled with books online and streaming media presentations capable of transmitting all 
the holdings of a library to personal computer, whether on campus or off, may seem like 
a stretch at the present time, but they are certainly part of the imaginative future of 
some media critics. Stepping back from such rosy expectations and viewing things in a 
broad context makes it apparent that the various material available in audio-visual 
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collections has had a large impact on libraries. In the introduction to the second edition 
of Video Collection Development in Multi-type Libraries (2002) Gary Handman states, “In 
theory, the impact of these media on libraries is enormous because they have become 
perhaps the most significant and unique forms of storytelling, myth-making and 
historical and cultural documentation in the past century” (xii). Of course, the key to 
Handman’s comment, as he himself readily points out, are the words “in theory”. Any 
belief that the popularity of video and other media formats for education, research, 
instruction, and recreation has led to a revolution in libraries might be hard to 
substantiate. The literature provides mixed signals and, quite frankly, there is a dearth 
of literature on the topic. Handman also points out that “the manner in which libraries 
have dealt with videos is frequently less revolutionary than it is an uneasy continuation 
of notions, approaches, and practices applied to earlier media formats and earlier 
cultural formats” (xiii).  
     So much for the afterglow. The number of things seemingly interfering with the 
successful inclusion of audio-visual collections in libraries makes one wonder how they 
have managed to last these past thirty years or so. There may be no greater symbol of 
the problems facing audio-visual collections and the staff charged with managing them 
than the fact that there has historically been little consensus on what such collections 
should be called. In Managing Media Services: Theory and Practice (2000), Schmidt and 
Rieck cite a survey published in 1984 which stated that no fewer than fifty four different 
names for collections of audio-visual material were currently in use. Apparently the most 
common term used was media services (which is the term that will be used throughout 
the remainder of this paper). Even if we hope the twenty years since the survey have 
brought consensus on appropriate names for such collections, this does not provide 
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enough evidence to presume that there is any consensus on what the responsibilities of 
such a service might be.  
     The term “media” is used so often when people discuss anything to do with visual 
and aural technology that “media” has in some senses stopped meaning much of 
anything. Library literature has done the same for the term “services” so that we know 
instinctively what they are (user satisfaction, distance education, outreach, etc.) but can 
anyone responsible for media departments determine just what aspect of service applies 
directly and solely to them?  This parsing of words may seem a bit trivial or pedantic but 
it illustrates just how difficult it can be to peg exactly what media services consist of 
today and for the foreseeable future. Often working in isolation (since even the most 
fervent supporters of media services are going to have no more than two or three on 
staff), with a budget that is rarely more than a fraction of that provided for print 
material, the position of media librarian has traditionally been filled by someone with 
little more than on the job training (Handman) since it is rarely part of a Library Science 
curriculum. While this may at times make for an interesting and challenging job (and, 
according to a number of surveys cited by Schmidt and Rieck, job satisfaction is high 
among media librarians) it begs the question. Just how do media services relate to the 
educational goals of any given library? More fundamentally, is there any consensus as to 
what constitutes media services in academic libraries? 
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Intent of Examination 
     Through observational case studies of five academic libraries with media services I 
have set out to see if answers can be found to these two basic questions. It should be 
fairly obvious that today’s media service centers fall somewhere between the humble 
beginnings of educational films housed in a variety of locations and the revolutionary 
library service often envisioned by those dazzled by (and in a rush to promote) each 
new technological development. What makes such an inquiry intriguing is the chance to 
compare different approaches among various libraries, and to see if any trends or 
consistencies can be found. If trends are found can they provide any value in 
determining how media services will develop and grow in the years to come. 
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Review of the Literature 
 
The Director of instructional technology must have bifocal vision, 
with one focus on the ends to be achieved and the other on the means 
to achieve them. If he sees only the future, he becomes a visionary 
with no firm base in reality. If he becomes too concerned with  
means, he gets lost in the trivia of daily routines or becomes 
hypnotized by hardware. 
 
      - Edgar Dale, Audiovisual Methods in Teaching, 1969 
 
 
     William D. Schmidt and Donald A. Rieck chose to begin their book Managing Media 
Services: Theory and Practice (2000) with the above quotation. Although Edgar Dale 
was discussing instructional technology in 1969 his comment was still relevant 30 years 
later to what is now commonly referred to as media services. The names have changed, 
formats and hardware have most assuredly changed, and perceptions of the role of 
media in academic institutions continue to evolve. But the necessary methodology 
behind managing media services or instructional technology has not altered all that 
much from the two sentences starting this section.   
     Of course, writing a concise comment on the concepts necessary to understand the 
overall goals of media service management does not in itself lead to the smooth and 
effortless running of such a department. The best intentions run into the brick wall of 
reality everyday and must adjust their trajectory accordingly. Such is the case for 
someone managing media services as well as someone attempting to understand and 
appreciate all that takes place within such an organization. If there is to be any 
knowledge gleaned from visiting academic libraries providing media services, it is 
appropriate to have a sense of the issues involved. In order to understand the state of 
individual media service centers, it helps to get a sense of the history, background, 
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issues involved, and possibilities inherent in the media center as an entity. Armed with 
this information it is conceivable that one can resist the temptation of both foolhardy 
visions and hypnotism. 
     In the introduction to one of the most useful books on the topic of media 
librarianship - Video Collection Development in Multi-type Libraries: A Handbook (2002) 
- Gary Handman writes, “Except for a scattering of brief articles in recent professional 
journals heralding the coming of DVD, there has been a rather ominous silence on the 
topic of video in libraries… One of the aims of this revision is, like its predecessor, to fill 
this egregiously yawning gap, and to investigate the collection, uses, and users of video 
in a considerably broader range of contexts than is currently available elsewhere in the 
literature” (xvi). Containing essays by many of the prominent names in the field of 
media librarianship, this handbook is intended in the words of Handman, “as a sort of 
road map and multifunctional travel guide for working media librarians” (xvi).  Without 
question, this collection of essays is the most informative and useful “travel guide” to be 
found on the subject.  
     The first of many essays from this collection essential for getting a sense of the 
current status of the profession is Kristine Brancolini’s “Video Collections in Academic 
Libraries.”  She is quick to point out that although it has been more than twenty years 
since the introduction of video collections into academic library collections, overall the 
service remains rather uneven. She maintains that even though circulation of print 
collections is declining and that the circulation of video-recordings continues to increase, 
the “commitment to current and emerging video and multimedia technology varies 
widely, even among the largest academic libraries” (52), the one place she expected 
there might be some consistency. Why is this the case? Brancolini believes the reason is 
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that “academic libraries almost never build collections of motion media with the same 
intensity devoted to print materials” (50).  Citing recent surveys (ARL 1993, Brancolini 
and Provine 1997) the author maintains that video collection building in academic 
libraries is now so prevalent that it is safe to say that nearly 100 percent of libraries 
collect video. Despite this, she believes that funding has rarely been adequate and that 
many of these collections began haphazardly and with little real support from 
administrations. Brancolini believes that the fear that video collections will take away 
funding for print and other resources is the main culprit behind less-than-adequate 
funding for media resources and that even in well-funded libraries, expenditures for 
videos are proportionally much smaller than those for print material. Adding to this 
already existing budget squeeze is an increasing push towards instructional technology. 
This new focus means that time and resources for media collections are diminishing 
even further. Brancolini states, “Clearly, these organizations seem to be moving away 
from the development and support of media resource collections to instructional 
technology” (53).  
     While decrying the short sighted and narrow focus of the above viewpoints, 
Brancolini does not see this lack of support for media collections as terminal and focuses 
the rest of her essay on the Guidelines for Media Resources in Academic Libraries. 
Developed by members of the Media Resources Committee and published by the 
American Library Association in 1999, this document attempts to create a framework for 
the development of media services. Brancolini attempts to point out how each aspect 
covered in the Guidelines can help increase the likelihood that media collections are 
developed carefully and thoughtfully and that the profession can work towards 
increasing its profile within the library community. The Guidelines will be examined in 
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greater detail later in this section. Brancolini ends her essay by emphasizing that those 
with an interest in the field of media librarianship “must be prepared to make a 
convincing case for increased funding for video collections and digital video/multimedia 
services” (73). She points out that new ventures mean new service requirements and 
therefore new skills. If media librarians want to illustrate that they are relevant to new 
fields of interest in libraries they must demonstrate that they are prepared for the 
challenges. 
     Moving from the general characteristics of media services in academic libraries to the 
more specific issue how to develop such collections, the next essay of interest covers 
how media librarians can create collection policies that focus on maintaining current 
collections while also preparing for new technologies. James C. Scholtz points out some 
of the significant trends in current media service in his essay, “Developing Video 
Collection Development Policies to Accommodate Existing and New Technologies.” 
According to Scholtz, there are three recent developments which currently need to be 
addressed by media services departments.  
• The evolution and increase in the number of special interest “niche” cable 
channels many of which are also in the business of direct sales of video 
programming 
 
• The appearance of the Digital Versatile Disc (DVD) in 1995 
 
• The increasing appearance of collection development policies appearing on the 
web sites of libraries 
 
Scholtz’s intent is to “give the reader a broad understanding of video collection 
development policies and procedures” (245). The strength of the essay lies in the 
advancement of a collection development concept.  Scholtz sets forth a 
straightforward approach to building a successful collection.  
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To be successful, a library collection must be a product of community and 
clientele information and recreation needs and demands. The needs are  
translated into specific goals and objectives, which should, in turn, be  
reflected in the nature and shape of the collection. Because both selection  
and collection development are tailored to a specific community of users…, 
neither is generally transportable; the collection on one library cannot necessarily 
be overlaid or duplicated with any degree of success in  
another library. Each collection is unique. (247) 
 
Moving from the general concept applicable to both academic and public libraries, 
Scholtz then illustrates some of the difficulties and challenges involved in creating 
collections in academic libraries. He stresses that the demands on these libraries are 
quite different from those on public libraries, stating that the “quality, diversity, and 
quantity of the collections are the core around which sound teaching and related 
educational activities take place” (249).  
     Scholtz also stresses the fact that although media librarians play an important role in 
selection decisions, the entire enterprise often includes recommendations from faculty, 
subject bibliographers, and format specialists as well. Echoing Brancolini, Scholtz points 
out that since the standing of media in most academic libraries is often tenuous and not 
firmly fixed, this mix of selectors, each with fixed notions of what needs to be in the 
collection, often means there are severe limits on what a given library can possibly 
collect. This struggle for funding illustrates just why a collection-development policy 
should exist. Such policies act as a guide for different selectors understand that each 
must meet the needs of clients and that any other measure of success - be it circulation 
statistics or use statistics - are less important than the goals of “curriculum support and 
building collections with suitable subject depth and breadth” (248). 
     While media libraries are charged with collecting various types of moving images, the 
collection of cinema, opposed to documentary and other educational material, may be 
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the area in which the media librarian has the most say. While often criticized and 
denigrated as the popular part of a media collection and primarily collected for the 
recreational needs of patrons, cinema collections clearly have their place in academic 
libraries. Oksana Dykyj highlights the areas in which cinema collections differ from other 
styles in the collection in her essay “Cinema Collections: Academic Libraries”. Dykyj tries 
to establish what is cinema and questions: “what is the significance and role of this 
technology, art form, societal mirror, and industry as a focus for academic study” (205)?  
Dykyj does a good job of analyzing the development of cinema as an academic 
discipline, pointing out that as cultural studies and popular culture increasingly become 
topics for research, cinema is a natural medium for these areas of inquiry. Dykyj also 
believes there to be a “broader interest in more contemporary periods of history” (203) 
and that “this latter-day focus lends itself particularly well to the use of moving images” 
(203).  Her strongest comment on the topic is set forth in two sentences: 
     It is clear that using media has long been popular in certain areas of  
academia, but in the last five years it has also become an accepted and  
legitimate practice. Where a generation ago a course about Shakespeare  
on film might have been scoffed at by the English Department, it most  
likely would not be today, simply because the scholarly focus on the  
subject has intensified and the approach to teaching the topic has evolved  
and matured. (204)  
 
     All this discussion of the relevance of cinema in the pursuit of knowledge leads to 
some clear directions that media librarians should take in their approach to collecting 
cinema. It is certainly important that there be close working relationships between 
collectors and academic departments in order to create effective curricular development. 
Often, it is a librarian who has been responsible for collecting a given title or relevant 
collection who then brings them to the attention of faculty responsible for developing a 
particular course.  Media librarians effectively do their job by acting as research support 
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for any number of academic departments, thus promoting the valuable role media 
services in academic instruction, as well as establishing alliances within various academic 
departments. This is always a good political move, since fighting for financial resources 
can be more effective with established alliances.  
     While the three essays mentioned above are the most relevant in regards to how 
they shaped and helped create a framework for looking at individual media service 
centers it would be remiss of me not to mention a little bit about several other essays 
collected in the same volume. While not quite as relevant as the above articles, they 
provided ample insight into all that needs to be considered when approaching media 
services as a special collection. Rick E. Provine’s essay, “Video Collection into the 
Future”, points out some of the possible scenarios for the future of media services and 
tries to determine what the implications of these changes may mean for media 
librarians. Simply stated, Provine believes that providers of media services will continue 
to juggle more equipment and content formats for the foreseeable future even as the 
convergence of various hardware and technology moves towards the mythical “media 
convergence box” that will accommodate all media. According to Provine, the second big 
event of the future in the jargon of the times referred to as “goin’ digital”. While current 
infrastructure cannot practically support the sending and receiving of high-resolution 
video it is only a matter of time before such technology is available. Media services must 
determine how this will affect the services they provide and just what their role might be 
as this latest technological revolution takes its place in the pantheon. 
     Jeff Clark’s essay on the preservation of media, entitled “Preserving the image: Video 
Preservation” provides insight into an area of media services that is rarely emphasized. 
The lure of every new format often leaves previous formats, however functional, in the 
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proverbial and literal dust. Since media services are concerned with useable and 
circulating material, Clark’s essay concentrates on what he terms “active use collections” 
and focuses on video and DVD. He points out the broad aims of these collections, 
• They strive to maximize the useful life of their steadily circulating media; 
      expected to remain in publication, rather than original or unique media. 
 
• Materials are circulated to public or institutional borrowers, often for use outside 
the collection facility and under conditions that are unpredictable and generally 
uncontrolled. 
 
• Such collections are often stored in facilities that are also inhabited by staff and 
users most of the time. In such environments the atmospheric system for the 
building cannot be rigorously controlled on demand. 
 
His suggestions for keeping the “active use” collection in good condition provide an 
excellent  primer for anyone unfamiliar with all  the issues and techniques that are 
available. 
     My own penchant for believing that most things in life worth investigating have two 
sides to them means that no analysis of the inclusion of media collections as part of 
library services is complete without a dissenting opinion. Thankfully Walt Crawford does 
just that in his essay, “’Watch This, It’s Good for You’: Thoughts on Video and Libraries.” 
Crawford is by no means a cranky old curmudgeon just bellowing away at windmills and 
thunderstorms. He understands that video has a place in libraries and that film is a 
worthy medium for examining issues. He points out, however, that video has not 
revolutionized how individuals get and process information, as many predicted, and that 
the notion of something called “video literacy” is nothing more than standard critical 
thinking. Film and by extension video can be an affective storytelling medium. It offers a 
great deal of richness to a story offering qualities like scenery, sound, and action to flesh 
out a story. However, Crawford maintains that there are a number of inherent 
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weaknesses in video as a medium. The first is that video “conveys text and ideas at 
relatively slow rates” (6). An individual can process far more text in a given time than a 
video or film can provide. Also the act of viewing Crawford argues, does not involve the 
individual in the same way that the written word does. When reading a book one is 
active in determining how things look and sound. Video removes this action by providing 
these characteristics for the viewer.  Crawford stands, as he says, “firmly in the radical 
middle” (4). He does not see motion pictures as the decline of civilization like many of 
his peers but he does believe that “video make awful substitutes for good books and 
does not replace print as the primary tool for enlightenment” (11). 
     Managing Media Services: Theory and Practice by William D. Schmidt and Donald A. 
Rieck provides a plethora of information on the practical issues involved in managing a 
media center. Whereas the essays mentioned previously were primarily about collection 
development, Managing Media Services encompasses all of the various tasks associated 
with the running of a media service department. Including chapters on how to manage 
media equipment, technical change, and personnel as well as philosophical and 
communication issues, Managing Media Services is one of those texts that should be on 
every media librarian’s bookshelf. It offers advice and resources on issues that pertain 
solely to media managers, who often must deal with issues not faced by other 
colleagues. Moving from the general to the specific, there is very little that is not 
covered in this text. 
     The chapters that focus on the design of media service facilities and on managing 
media equipment and material are the most pertinent for this particular study.  Schmidt 
and Rieck systematically lay out all the issues involved in each of these areas and give 
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thoughtful consideration and practical solutions to each issue. For managing material 
they introduce four components that must be met in order to provide adequate service: 
• Determine collection needs. 
• Select appropriate material. 
• Develop effective and efficient circulation procedures. 
• Develop material maintenance procedures. 
     These four components of service are then covered in detail, with examples and 
resources included. The section on evaluating material for purchase offers procedures 
on the varied ways by which these can be accomplished as well as a section of 
professional review sources and evaluation forms used by libraries actually making such 
selections.   
     In the section on managing equipment the authors stress that the centralization of 
equipment in one location is crucial to efficient and effective service.  This simply means 
that media services should “be assigned the responsibility for evaluating equipment prior 
to purchase, selecting the best equipment available, and, once it has been acquired, 
assigning and distributing audiovisual equipment to departments from the equipment 
pool” (123). This centralization helps limit the number of random purchases of a 
hodgepodge assortment of makes and models which creates problems for repair, 
general upkeep and training.  Centralization also creates controls on inventory, the 
circulation of equipment, and maintenance efficiency. According to the authors, 
“centralized administration of equipment will facilitate service for all concerned. The only 
reason centralized service may be challenged is when the centralized service no longer 
is sensitive to the needs of the various units in the organization. This can happen” (123).  
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The rest of the chapter provides information similar to that offered in the chapter on 
material, taking into account the differences between material and machines. 
     Having adequate space for the required material, equipment, and staff is a crucial 
aspect of managing media service departments. Most of us strongly believe in the notion 
of a library being more than simply a repository for books. When renowned architects 
such as Rem Koolhaus are asked to design libraries (The downtown branch of Seattle’s 
Public Library is currently under construction), it demonstrates the intrinsic value in 
having libraries be inviting and comfortable places. Because of the early resistance to 
the inclusion of video and other media resources in libraries, many media centers were 
located in whatever space could be found to house them. This has meant that media 
service centers are quite often located in spaces not designed for their particular needs. 
Schmidt and Rieck’s chapter on designing media service facilities offers an assortment of 
issues to consider when addressing the structural and aesthetic qualities of such a 
space.  It would be wonderful to believe that all libraries have the resources and 
commitment to build media service centers in accordance with Schmidt and Rieck’s 
principles. As with many other aspects of library service, there are too many 
departments wanting too few resources for this to happen everywhere. Yet even while 
waiting for every media center and library to be designed by distinguished architects, 
there are a number of elements that can be taken from this chapter to understand how 
any space can be transformed to meet the needs of a media centers.  
     The authors break special considerations into two general categories - user facilities 
and resource facilities - and address the main issues inherent in each.  User facilities are 
used by the service patrons, including “teachers, trainers, students, trainees, staff”. 
They also include “classrooms, laboratories, carrel areas, and auditoriums” (298). 
 
 
 
 
 19
Resource facilities include “those spaces that are necessary to provide media resources 
and include media collection, circulation, development, and maintenance facilities” 
(298). The authors end this chapter with maxims of facility design, worth mentioning: 
• Learn from others; visit other media centers. 
• Form must follow function. 
• Plan for flexibility and change. 
• The best economy is quality. 
• Accessibility invites use. 
• Plan for maximum control with minimum supervision. 
     If every media center adhered to even a few of these tenets the image of media 
services as a tacked-on addition to library service would be greatly diminished. Schmidt 
and Rieck make no mention of it but I assert that spatial considerations are paramount 
to the perception and therefore use of media resource centers. If the space looks out-of-
date and impractical, the implication is that it will in fact be out-of-date and impractical. 
When it comes to place, perception is reality. Those in charge of creating a sense of 
place must always be mindful of this if they want to maximize their efforts and provide a 
useful service for their patrons. 
     Beyond these practical considerations of media service, Schmidt and Rieck do a 
wonderful job of providing general characteristics of what a media center is and what a 
media librarian does. Their chapter on what is a media center itself provides a straight, 
no chaser answer to anyone asking the question.  According to the authors, 
 A media center is defined as a service facility housing various instructional   
 materials collections, equipment collections, media development facilities,  
and a trained staff. The center’s basic function is to facilitate the integration of 
various communication resources into instructional learning situations so that 
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those resources become an integral part of the teaching/training/learning 
environment. (14) 
 
     As for the individual responsible for managing such a department the authors offer a 
long list of duties and stipulate that the good manager “does whatever, within reason, is 
necessary to get the job done” (12). Without going into detail, the heading for 
manager’s duties consists of 
• Media program management 
• Personnel management 
• Fiscal program management 
• Public relations management 
• Instructional development 
• Media facility design 
• Professional responsibilities 
     To end this exhaustive look at the practical approaches to media service, the authors 
offer a chapter on the conceivable changes that the future will bring. They look at 
organizational and technical changes as well as socioeconomic changes and consider 
some of implications for the use of media technology. They point out that many 
researchers believe we “ain’t seen nothing yet” when it comes to the rate of innovation 
and change in technology. This text provides eager librarians with a means by which 
they can do more than just simply hang on for the ride.  
     The last invaluable resource for establishing a foundation on which to evaluate 
media service centers is what I refer to as “the lofty aspiration” article. This resource is 
the product of American Library Association committees and is therefore, intentionally or 
not, an example of how media services would operate in the best of all possible worlds.  
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The Guidelines for Media Resources in Academic Libraries 
<http://www.ala.org/acrl/guides/index.html>  is the work of members of the Media 
Resources Committee of the Association of College and Research Libraries and is offered 
to “represent best practices for an academic library media program. Collectively, they 
describe a model media resources program” (1999). The authors of these guidelines 
provide the kind of inspirational and forward-thinking viewpoint that is necessary to 
establish media services as a valid aspect of library service and galvanize the many 
librarians charged with running such departments.  While many of their stated objectives 
may be a long way from being implemented in libraries, the committee provides 
leadership on the role of media librarians. The authors strongly believe that “Media 
Librarians should be advocates for viable new media technologies, expanding their 
knowledge base to include digital delivery systems and be ready to adopt new formats 
when they stabilize and when it has been determined that they meet content and 
programmatic needs within the institution”.  This statement, coupled with a list of 
objectives for many of the pertinent aspects of media service, provides both a visionary 
resource for development and a call to arms for media librarians. While there are 
certainly doubts about the practicality of enacting many of their recommendations, the 
creation of a guideline lets isolated media librarians know that there is a group of peers 
attempting to establish goals and principles for this profession.  
     The essays discussed above provide a context for viewing and evaluating media 
service centers. By establishing a theoretical and practical structure in which to place 
individual centers, it is conceivable that some state of the service generalizations may be 
reached. Every article mentioned above stresses that each media service department is 
distinct and concerned with providing the services that their institution requires of them.  
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The reviewed literature allows us to look beyond this individuality of place and 
requirement and determine whether or not the media centers selected for study are 
providing a valuable service to their patrons and keeping an eye on the present as well 
as the future uses of these wonderful resources. 
 
Methodology 
     The data gathering method used in this investigation was rather simple and 
straightforward. Five university libraries with media services were chosen for 
examination. The universities chosen were: 
• Duke University 
• North Carolina State University 
• University of North Carolina at Chapel Hill 
• University of Virginia 
• Wake Forest University   
     These universities were chosen because of their proximity to one another, their 
relatively equal student populations and the fact that each makes an acknowledgement 
of having some level of media services in their library.  The factors cited were given 
favorable consideration for the following reasons.  First, only one person would be 
making the visits to the libraries so distance was a consideration. Second, looking at 
universities roughly comparable in size allowed easier comparisons of service. And third, 
if there was an acknowledgement of media services on the university’s website, it was 
deemed more probable that the university considered funding for media services to be a 
relatively high priority. Three of the universities are public institutions and two are 
private. This was not intentional but adds another aspect to the examination.  Namely, 
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are there more common characteristics amongst similarly funded institutions? Three of 
the universities also share a loaning program (UNC, NC State and Duke).  
     Once the five universities were chosen it was determined that the investigation of 
each library would consist of a thorough examination of library and other relevant web 
sites. This analysis would be followed by visit to each media service location affiliated or 
housed in the library. No interviews or scheduled tours were arranged ahead of time 
because the examiner wanted to remain unobtrusive, with few preconceived notions of 
any of the locations ². Spontaneous conversations with staff will be considered as 
information but no interviews or formal requests for information will be made. While the 
limitations of having no fixed schedule or sense of what to expect is understood by the 
examiner, he believes that this approach takes account of his own skills and limitations 
as a researcher, maintaining that spontaneous and random visits are more suitable for 
this study.  
     The web site and location analysis provide insight into the service models in use at 
the various media centers. Each is an aspect of service and promotes media services as 
required or at the very least acknowledges it presence. To complete our analysis, 
however, it is necessary to examine how service is provided in each of the five centers. 
There are quite a number of service issues that could be examined, and they deserve 
consideration in any further analysis of media services. For the purposes of this 
investigation, three areas of media service were deemed worthy of selection. These are:  
staffing, collections, and educational resources.  
     For all three areas of analysis, the researcher created criteria to assure that attention 
was paid to the critical areas of analysis in each situation in order to determine what 
constitutes minimal service requirements.  All five media centers were examined during 
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the month of October 2003. The researcher spent no less than two hours and no more 
than four hours in each location. The initial viewing of library web sites was followed up 
by subsequent examination in the setting to reinforce or substantiate analysis. The only 
contact made with staff members at any of the sites was the asking of basic information 
(number of staff, amount of patron use, etc.) and no names will be used in the ensuing 
analysis. All criticism or opinion is strictly that of the examiner. 
 
Criteria Considered for Analysis 
     For each area of critical study, I employed the following guiding topics.  My intention 
was to determine the presence of each of these factors, and to observe the extent of 
those I could observe. 
Web site: 
• Access (Is the media service page prominent?)   
• Amount and quality of information provided (Are there recent updates? Is the 
information concise and informative?) 
 
• Design of web page- functionality-  (Are links prominent? Is there Thematic 
color and style throughout related pages? Is it easy to quickly find resources?) 
 
• Promotion of services provided (Are any unique services promoted on page? Is it 
easy to access basic services like reserve and collection information?) 
 
• Innovative services available (Has the web site been utilized to provide useful or 
convenient service for patron? Examples: electronic reserve forms, realtime 
scheduling services) 
 
Facilities: 
• Aesthetic qualities of space (Is it comfortable? Is the lighting adequate for the 
various activities taking place. Is the furniture suitable for long-term use and in 
good condition. Is the space used to enhance service?) 
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• Manner in which user and resource needs are met (Is process for getting 
material convenient for all the various patrons? Are resources in good working 
condition? Are procedures accesible for new patrons?) 
 
• Adaptability for various viewing configurations (what are resources for different 
viewing configurations; individual, small group, classroom, large groups etc.? are 
these resources made for these uses or adapted for such use?) 
 
• Style, quality and extent of services (Does reserved material get delivered? Are 
resources loaned to other libraries? Are patrons assisted by librarians, staff or 
student assistants? 
 
 
Service: 
• Staff (How many professional librarians and support staff in department? How 
does staff share responsibilities of running center? How are student assistants 
utilized?) 
• Quality of service provided (Are requests and questions handled professionally? 
Is service provided promptly? Do members of staff appear to have answers to 
simple questions? 
 
• Collections (Are collections large enough and in the right formats to be of use for 
the various patrons using services? Are collection goals, policies, and other 
criteria useful for understanding a media centers philosophy available?) 
 
• Uses of collections (Are there reserve and,or lending programs? Who has access 
to collection? How long can material be kept? Is there any available equipment: 
VCRS’s, digital cameras) 
 
• Innovative delivery (Any streaming media content? Is any special content 
created for classroom use?  
 
• Use of digital media (What are primary uses of digital labs? Are they populare 
service?) 
 
• Provision of reference material and indexes (are reference resources prominent 
in center? Are print reference materials present or referred to in the center? Is 
information about the collections easily accesible?) 
 
• Instruction and support (Does staff offer training for available digital media 
resources. Is prior knowledge required to use material? Can users count on in-
house support for reference or technical questions? 
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• Innovations (Are any education innovations taking place in media centers? Any 
non-classroom uses of material? Does media center respond to social or cultural 
issues in any way?) 
 
Cases 
 
Web Site Analysis ³ 
     Web sites are natural places for the promotion of services. As libraries and librarians 
try to articulate just what their place is in an increasingly computerized-society, it makes 
sense to ensure that web sites affiliated with libraries are helping to promote library 
services. This is especially true for media services, since computers are playing a 
progressively greater role in the transmission, promotion, and creation of information. 
Web sites can quite easily provide information about film collections, offer new users 
information on how to use digital media, and promote a variety of more in-depth media 
services. A web site developed with the intention of making specific resources available 
electronically helps with the routine management of the department, allowing staff to 
concentrate on more germane issues. A well-designed web site may hint at possibilities 
just beginning to be discovered as new service models begin to appear to handle the 
new venues in media services. Conversely, a poorly-designed site offers no hint as to 
how much material most media centers actually hold and the various ways it can be 
utilized. 
 
     An example of a web site that does a good job of obscuring the fact that the services 
provided are minimal is that of Duke University 
<http://www.lib.duke.edu/lilly/services.htm>. Although it is difficult to locate -- one 
must know that the Film and Video Collection is in the Lilly Library -- the Collections web 
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site is quite useful, providing the patron with a great deal of information. The home 
page provides links to the various services provided.  Some examples include a list of all 
the audio-visual material on reserve by semester, circulation policies, and filmographies. 
Links to a number of good film reference sites, as well as suggestions on how to search 
for material are useful resources. Professors can use the provided online forms to make 
reserve requests. This cuts down on the amount of paperwork and time required for this 
fundamental service. The site also lets patrons see what new material has been 
purchased by the library. An interesting and unique feature is entitled “Video Spotlight”, 
and features material from the Collection that the Film Librarian has chosen to provide 
some extra information about.  All requests for material can be sent to the Film Librarian 
via a link from the web page. 
     While the website for the Film and Video Collection provides a far better vision of all 
that is available in the Collection there are still a few things missing. Although it provides 
instruction on how to look for material in the catalog, there is no film-only catalog, 
appropriate for accessing a small, relatively manageable collection. Other than a vague 
statement about interdisciplinary collections with a strong collection of Southern 
Documentaries, there is very little mention of the mission or collection development 
policies of the library. As a private institution, with a fairly contained student body, it 
may not be necessary to explicitly address all of the goals of the library. However, policy 
guidelines and mission statements are increasingly being added to library web sites and 
may be of value in promoting the goals of the library. Since there is no media center to 
speak of it is understandable that film resources are all that are available on this site. 
Overall Duke offers a good, informative, site but one that is still as limited as the Center 
itself. 
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       As with the locations themselves, the web sites for the Media Center and Digital 
Media Labs in D.H. Hill Library at North Carolina State University are worlds apart. The 
Media Center  <http://www.lib.ncsu.edu/ads/media.html> has a strictly pertinent 
information-only page which informs the inquisitive reader of its location, purpose and 
restrictions. No links are provided to find titles or any other service that could be of use. 
All links take one back to the main library page. Essentially this site conveys the most 
basic information available and is little more than a list of regulations digitized and 
added to the library web page. The good news is that it is only moderately less 
disappointing then the service provided.  
     The Digital Media Lab <http://www.lib.ncsu.edu/ads/dml/> provides a web page 
that is as well designed as the lab itself. Each page offers straightforward answers to 
basic questions and provides links to all the various aspects of the lab. Policies, reserve 
information, equipment, tutorials and staff information are all provided on the web site. 
One useful service offered is the ability to check the reserve schedule for the lab, and 
also make requests for rooms, right on the web site. This request is instantly added to 
the calendar. This provides patrons with the knowledge necessary to appropriately 
manage their time and projects. Tutorials provide educational information on all the 
resources available, allowing patrons to either come into the lab with appropriate 
knowledge, or gain this information while at one of the work stations. While the site is 
still minimal and provides only rudimentary information, it does offer all that is 
necessary to be a useable resource both in and outside of the Digital Media Lab. 
     The web site for the Information Technology Center in Reynolds Library 
<http://www.wfu.edu/Library/ITC/> does an excellent job of providing all the important 
information about the center. Each service function is addressed on the site and the 
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information is accurate and clearly articulated. The site itself is a little dull, but this does 
not in itself take away from its functionality. There is even a virtual tour of the entire 
library provided for those unfamiliar with the building. Unfortunately, there is no link 
from this site to the film collection site and therefore the recent split in functions seems 
to have been established on the web site as well. This observer considers this to be a 
poor decision particularly since a great deal of the material is still viewed in the center. 
The Film Collection page <http://www.wfu.edu/Library/film/index.html> 
is sparse, offering only a few good resources. Reynolds library has put its Media 
Collection Development Policy online, in keeping with trends mentioned by Scholtz 
(245). This provides patrons and librarians with a clear, unambiguous message about 
just what the library is trying to collect. This open approach is one way in which libraries 
can demonstrate that there are indeed standards and methods to the collection of 
material. This site also offers a basic film resource page with links to suitable web pages 
as well as an electronic suggestion form. Both the Information Technology Center and 
Film Collection sites are simple, yet effective in conveying the dimensions of services 
and more importantly, their goals.  
     The web site for the Media Resource Center in the R.B. House Undergraduate Library 
at UNC-Chapel Hill <http://www.lib.unc.edu/house/mrc/> provides as much varied 
information as one could possibly want.  Providing much of the same information 
encountered at other sites (policies, equipment, new arrival, tutorials, filmographies, 
etc.) the MRC webpage also provides a number of innovative and user-centered 
services. For example, Filmfinder is a filmography (film bibliography) search tool that is 
far more useful for patrons looking for specific movies than a typical catalog. Searchable 
by title, director, genre, country of origin, release date or format, this is a specific, 
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innovative use of detailed information stored in electronic catalogs. The site also 
illustrates one of the research strengths of the collection by providing a great deal of 
information about the Ellen-Fairbanks D. Bodman Collection of Middle Eastern and 
Islamic World Films. Not only are all the policies pertinent to this special collection 
mentioned on the site (it is the only part of the collection that is loaned outside of the 
UNC, Duke, NC State sharing agreement) but a few video clips are provided as well. This 
demonstrates not only the unique content of this collection, but the kind of activities in 
which both patrons and librarians are engaged, namely the digitization and transmission 
of collected material. Such clips are just the beginning of an increase in streaming-media 
transmissions. Demonstrating this on the web page indicates that the MRC is clearly 
trying to be on the front end of innovative uses for media services.  
     The Media Resource Center web site also has some good communication tools. A 
blog (web journal) has been created for the informal communication of all that is 
happening in the center and an upcoming events page promotes film festivals and other 
events of which the MRC is a sponsor or otherwise affiliated. Although no collection 
development policy or list of titles on reserves is available, overall this is a very thorough 
web page, providing more than enough information about what goes on in the Media 
Resource Center. 
     The Robertson Media Center’s page <http://www.lib.virginia.edu/clemons/RMC/> 
helps convey that this Center at the University of Virginia appears to have ample 
resources and plenty of space. The information is provided over a number of different 
pages none of which overwhelms the viewer. Each component of service is discussed on 
a separate page and all the details of that service are conveyed. The collection page 
illustrates how advanced the Robertson Center is as a creator of content. In addition to 
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information about the video collection, this site also provides access to digitized sound 
and image collections. While most of this digitized material is available only to students, 
staff, and faculty of the University of Virginia for copyright reasons, its availability offers 
another example of the new services that libraries can provide. In addition to these 
digitized materials, the web site also promotes other digital projects taking place on 
campus, even offering two student films on their page. This helps illustrate and promote 
the use that students are making of this new technology thus exhibiting that the 
investment in such technology has value, relevance, and applications for interested 
students. Tutorials, contact people and procedures are all on display on the site and 
faculty can make room and film reservations right on the webpage. This observer does 
not find the black and other dark colors used in the web page design to be all that 
pleasing but that is fairly inconsequential in comparison with the ease of access and 
usability of the site itself.  
 
Site Analysis 
     As mentioned in the review of literature, it is the belief of this author and others 
(Schmidt and Rieck 2000) that the environment in which media services are located can 
have considerable impact on how services are delivered. Taking into consideration the 
two categories, user facilities and resource facilities, mentioned by Schmidt and Rieck in 
Managing Media Service, combined with the recommendations on facilities in the 
Guidelines for Media Resources in Academic Libraries, the intent of this section of the 
recorded observations is to examine and compare the spaces in which service is 
provided. The aesthetic qualities and functionality for various types of patron use will be 
our focus as we begin our look at the chosen media centers.  
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     Lilly Library at Duke University houses the Film and Video Collection, and while it is 
not intentional that the examination begins with one of the less impressive media 
centers, it seems as good a location to start as any. The space in which this collection is 
housed is, quite frankly, unsuitable and does not really qualify as a department. Lacking 
all but viewing stations with video and DVD playback capabilities, Lilly Library does not 
meet most of the criteria considered appropriate for media services. The Guidelines for 
Media Resources in Academic Libraries stress that accommodations should be made for 
various types of viewing configurations -- individuals, and small and large groups. The 
library has four carrels each with four individual or crowded pairs viewing stations. 
These are located in a wing of the library clearly not created with this application in 
mind. Little or no instruction is provided on the use of the equipment and if one was not 
aware that the Collection was housed in the building it could easily be missed.  There is 
one training room which can be reserved for screening of films and video. In a similar 
fashion as the viewing stations, the room was not designed with this application in mind. 
The room has little sound barrier and has poor lighting control for a room needing such 
an option. There are no small group viewing locations.  
     As for resource facilities, all material is stored behind the circulation desk and 
checked out as if it were a book. The space is crowded and a high traffic area but 
adequate storage is apparently provided. As the building was not built with film and 
video collections in mind, issues of heating and dust control are present, as they are for 
all materials. Since there are no other resources available for students (i.e., computers, 
digital workstations, recording studios) all other applicable observations are irrelevant 
for this site. Currently beginning a reconstruction of the Perkins Library, it is hoped that 
the remodeled building will contain adequate space for both the impressive collection of 
 
 
 
 
 33
material in the collection, and appropriate space in which to use the material as well. 
Based upon these observations, while it may continue to act solely as a film and video 
collection, eschewing other aspects of media service, this prestigious university should 
attempt to provide a more appropriate space in which to view and store this material, 
especially since some of the material in the Collection is unique or rare. 
     We now move from a university providing a narrow experience of media services to 
one where the two services are separately administered, and share nothing but a 
building in common. North Carolina State University has one central library. D.H. Hill 
Library is a large, centrally located library containing most of the library departments on 
campus. The Media Center houses a small collection of VHS, DVD, and CD material. 
Located in an out of the way corner of a building, more reminiscent of an office building 
than library, the Media Center is aesthetically less pleasing than Lilly Library. A small, 
narrow room filled with desks holding an array of video and DVD players and monitors 
gives the impression that this room has not been designed, or even configured for, 
adequate viewing conditions. Small desks provide little room to take notes and make it 
difficult for more than one person to view from a single location. No provisions for light 
or sound issues have been made. There are two good-sized theaters (occupancy of 
forty-five and one hundred and fifty respectively) available for group viewing; however 
these can only be reserved by faculty for classroom use. They are both well built and 
intended for the kind of use they receive.  
     The resource facilities for the Media Center are on par with the user facilities. A small 
room containing desks and pull out shelving, holding an unknown amount of material, 
provides the only means of access to the resources in this Center. The pull out shelving 
reasonably controls dust and temperature issues, and the small working area means 
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everything is close at hand. However, the impression gathered from viewing this site is 
that the resources available are small in number and not considered a significant aspect 
of library services. It would appear that the main objective of this center is to provide 
service for the two theaters when teachers request them. Individual and small group 
viewings appear to receive far less service and attention 
     Comparing the Media Center with the separately funded Digital Media Lab, housed in 
a separate wing of the same library, illustrates the stark differences between new and 
well- funded departments, and those left to simply maintain services. The Digital Media 
Lab provides all members of the university with assistance in the making of and 
conversion of material to digital formats. The space is well designed with good lighting 
and color. Rooms have been separated to provide proper conditions for various aspects 
of service provided. The main room contains nineteen individual computer workstations 
with state-of-the-art hardware and software applications. There is a separate audio and 
video editing room which has been designed specifically for this purpose and sound-
proofed accordingly. There is also a collaboratory for groups to work on digital media 
projects together. A relatively new idea in library service, collaboratories are being built 
as rooms in which groups can work on multimedia projects without creating a 
disturbance for others in the library. Because they have a media component to them 
they are occasionally part of media services. Although the audio and video editing room 
and collaboratory are available only by reservation, the rest of the room is first come 
first serve. This lab is apparently a well thought out and carefully considered step in the 
university’s development plans. Both well funded and staffed, the Digital Media Lab 
appears to get ample use from patrons; digitization projects created by patrons and 
staff have begun in earnest. This lab is a perfect example of Schmidt and Riecks maxim 
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that “the best economy is quality” (325). The quality of the materials, equipment, user 
services, and staffing is evident thus providing an example of how the physical ambience 
of a location can assist in its popularity and use. 
     Wake Forest University’s Z. Smith Reynolds Library provides a more appropriate 
balance between the two aspects of service- collections, and user resources- then was 
evident at D.H. Hill Library. Until quite recently, the video and DVD material was housed 
in the same wing of the library as the digital media in the Information Technology 
Center. Because of the popularity and growth in demand for digital media, the videos 
and DVDs were moved out of the center and currently reside behind the circulation 
desk. While this decentralization is not ideal, keeping space from being cramped and 
difficult to use is always desirable. The Information Technology Center is still responsible 
for viewing rooms provided to view resources; six viewing stations are available for a 
variety of formats. Unfortunately, these stations are housed in the same room as the 
digital work stations and the different factors involved in accommodating both services 
makes viewing conditions less than ideal.   
     Reynolds Library also contains a screening room with seating for fifteen, available for 
teachers to reserve and show material. This is relatively small, therefore not ideal for 
large groups, and simply unavailable for smaller groups without a faculty member. The 
Information Technology Center is far more impressive as a teaching and digital media 
center than it is as a viewing location. There are two rooms available for use in the 
center. One is an electronic classroom intended for computer training, visiting speakers, 
and some classroom use as needed. It contains no computers but has plenty of Ethernet 
and power outlets to provide laptop access for thirty-four. The other media room has, in 
addition to the aforementioned viewing stations, seven computer work stations with 
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multimedia capabilities, used by students to scan and digitize material and to create web 
sites and other digital material. 
     While the space for viewing and working on projects is not ideal, there is plenty of 
space available for further development. Moving video and DVD material to the 
circulation department freed up space and administrative control so that the Information 
Technology Center can concentrate on the mission of providing technical assistance and 
supervision as the center grows. There is still plenty of room in the circulation area for 
growth in the video collection. However the open shelves are not ideal for the 
preservation of material. It is too early to determine whether this separation of functions 
will have a deleterious effect on the funding or service provided by aspect of media 
service. While it is contrary to Schmidt and Rieck’s belief that all media services should 
be centralized, The move was clearly one of necessity rather than choice.  
     The Media Resource Center at the University of North Carolina at Chapel Hill is 
housed in the newly renovated R.B. House Undergraduate Library. It is the first of the 
libraries discussed to have built a space with the two functions of media services in 
mind.  The Media Resource Center houses both a sizeable collection of various media 
Film, (VHS, DVD, CD, audiotapes, records, laserdiscs etc.) as well as a digital media lab. 
There are thirty individual viewing stations, seven of which contains both audio and 
video playback. One small group viewing room and two large screening rooms (capacity 
ten, twenty eight, and fifty two respectively) are also featured. Each of these screening 
rooms is available for teachers to reserve and well suited for this purpose. 
Unfortunately, like many of the other institutions observed, student groups are not able 
to check out these rooms themselves.  Lighting, sound and comfort were all considered 
and applied appropriately, thus making each room ideal for viewing material in any of 
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the formats available. The digital media lab currently has four workstations set up for 
digital video editing purposes and one room contains a technologically current audio 
editing station. The audio room is adequately, if not ideally, sound proofed, and 
although the digital editing room is more workmanlike than comfortable, plans are afoot 
to add three new stations in the near future, since the demand placed on this service 
has greatly exceeded expectations. 
     The popularity of this center is evident in the crowds both viewing and checking out 
material as well as by the number of users clamoring to get access to the video editing 
stations. Other multimedia projects can be worked on in a collaboratory located in a 
different part of the building and not considered part of the Media Resource Center. The 
popularity of the Centers services has meant that even though the space was designed 
with this particular service model in mind, it is already becoming too small for the 
amount of activity taking place. Staff and material are in rather cramped quarters and as 
the collection grows, space will be pressing issue. Material is stored behind the centers 
circulation desk, and although it is a new building, very little was done to minimize the 
dust and heating issues which are the enemies of all media facilities, and the humans, 
materials or equipment inside them. The Media Resource Center is a key component of 
the remodeled library and certainly has the backing of the library administration for both 
the collection of material and the maintenance of the Digital Media Lab. Everything is 
state-of-the-art and the MRC appears to be keeping up with each new applicable 
innovation. If the popularity of the Media Resource Center continues to increase, there 
will definitely being space issues in the future. Given the fact that it is still growing into 
its space, and is just beginning to become fully operational, the MRC seems to be doing 
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many of the little things right. While a facility may be only one component of service, it 
is one that has been well thought out and developed in Chapel Hill. 
     The Timothy B. and Lisa Nelson Robertson Media Center in Clemons library at the 
University of Virginia, is similar to the UNC Media Resource Center in that all phases of 
media services are provided in one location. This is not surprising since the people 
responsible for renovating the MRC visited Clemons Library during the planning stages.  
There is good reason why this Center should be emulated. What the Robertson Center 
has in its favor is space. An entire floor of the Clemons library is dedicated to media 
services and the difference in feeling is striking. Patrons using workstations in the Digital 
Media Lab work in a room designed for just that purpose. Individual viewing stations are 
well-placed in the central and spacious main room and help to create an easygoing and 
enjoyable atmosphere. Lighting is dimmed somewhat, providing a pleasurable viewing 
experience in the main room (something not done in any of the other facilities) and, 
even when packed with patrons, there is plenty of room for all the various activities 
taking place In the Center. Each viewing station has video and DVD capabilities and 
there are three rooms available for small-group viewing. While there is a room available 
for larger groups to view movies it is poorly designed for such use and without a doubt 
one of the few disappointments in the Center. The Digital Media Lab is a collaborative 
between Clemons Library and the Information Tech and is serviced and staffed primarily 
by IT people. Each work station has digital design capabilities with a number of 
machines provided exclusively for digital video and audio recording.  
     Resources are well stored in pull out shelving, maximizing space and preserving the 
material. Because the entire floor is dedicated to media services, the circulation desk 
and staff areas are open and free of clutter, thus giving the appearance of a well-
 
 
 
 
 39
managed and functioning department. Despite all this, there are some areas in which 
the Center could show some improvement. While it is evident that the Robertson Center 
has been well-designed, with media services in mind when it was built, there are 
indications that it could use some upkeep. Simple things like carpet and paint choices 
can go along way in creating a pleasurable and inviting atmosphere. Therefore it is 
unfortunate that a department with so much service in its favor does not have better 
aesthetic qualities. Along with a remodeling of their large screening room, the 
application of new carpeting and paint are simple, yet effective methods that would 
improve the appearance of the Center making it a beacon of all that a media center can 
be when full support and good design are provided.  
 
Service Analysis 
     Quality facilities and the appearance of ample service are not the only components 
necessary for the smooth and efficient management of media services. One of the most 
important elements of any library department is how well service is provided. The simple 
question, “Are the patrons getting the educational material, instructional assistance, and 
access to media technologies in the most effective manner possible?”, should be the 
guiding principle behind all aspects of media service.  Schmidt and Rieck point out that 
“the manner in which services are delivered will depend in part on the focus of the 
parent organization, in part upon the philosophy of the media center director, in part 
upon how well the media center staff has been trained, and finally in part on how 
adequately the media center is funded. Because of these factors not two situations are 
alike, even though they may offer the same range of services” (12).  This does not imply 
that judgments about service issues cannot be made. It simply means that each media 
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center needs to be evaluated by how well it carries out the mission it is charged with 
providing.  
     As mentioned in the methodology section, there are a considerable number of 
elements involved in providing quality service. In fact, the two other areas of analysis, 
the provision of a usable location and coherent web page, can both aspects of service. 
In order to address what this observer believes are the most important aspects of 
service, a narrowing of scope is necessary. Therefore, the analysis of service aspects will 
concentrate on the three issues raised in the methodology:  staffing, collections, and 
educational resources. 
     The Film and Video Collection in Lilly Library is the responsibility of one Film 
Librarian. This person is responsible for purchasing reserve material requested by faculty 
and trying to create and foster a strong general collection. In addition to acquiring 
material for the collection, the Media Librarian works with other members of the service 
desk to provide assistance with circulation, reserve items, and reference. While this 
means that the Service Desk is often quite busy, space restrictions preclude any other 
solution, and the centralized location of the desk provides easy access for all patrons 
with inquiries.  
     The goal of media development for this Collection adheres to the library’s overall 
mission of providing material which is “interdisciplinary and international in scope”.  The 
entire Collection, consisting of more than twelve thousand 16 mm film, video, DVD, and 
laser disc, is stored behind the one service desk in the center of Lilly Library. The 
material circulates in a similar fashion as print resources except for a much shorter loan 
period (3 days seems standard for all centers). There is no other circulating material or 
equipment in the Collection. The strengths of the collection include silent films, a wide 
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assortment of foreign films and, what is described as, Southern Americana. If a 
particular film is not available as part of the Collection it is possible to search for the film 
at libraries which are part of the Triangle Research Libraries Network (TRLN). This 
network has an agreement in which material may be loaned and borrowed from any of 
the four libraries of which it is comprised (Duke, North Carolina State University, North 
Carolina Central University, and University of North Carolina at Chapel Hill). Applied to 
both print and non-print material, this network makes for an incredibly strong research 
community and fosters other collaborative projects between the universities. 
     The primary educational resources necessary for a film collection are reference 
materials and a directory of films. In Lilly Library there is a good collection of print 
reference material separated from the general reference collection. The print material is 
current and varied, ranging from general film indexes to specific genres and directors. 
There are also a number of references linked on the web page as well as a number of 
filmographies for specified films. There are also a number of print indexes of films in the 
Collection placed around the building. Listed alphabetically, by title, this print index may 
seem rather antiquated in these times of instant gratification. However, relative to print 
collections, films collections are still small enough to be effectively searched for in this 
manner.  
     Because of their physical separation, the components of media service offered at 
North Carolina State University need to again be discussed separately. While there is 
little to be impressed by in the Media Center, the management of the location appears 
to run quite smoothly, although there is no librarian responsible for the management of 
this service. A supervisor and student assistant handle all the requests for reserve 
material and auditorium use. Because the Media Center collection is composed of 
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material that is only purchased on the request of faculty, there are no acquisition or 
collection development responsibilities. All material is purchased by the Collection 
Development Department as if it were a monograph. Therefore the Media Center has no 
budget and needs little more than supervision of the various duties.  
     No material is loaned for out of building use and the only viewing location is the 
rather dull viewing facility mentioned in the site analysis. Material is purchased solely to 
enhance classroom instruction and therefore there is no sense of overall collection goals. 
A print index of reserved material is available for finding the required films and the 
collection is easily accessed. Because of the random nature of this collection, there is no 
sense of what is in the collection or even how large it may be. No other equipment is 
available and there are no print references, or for that matter any reference service, 
provided. 
     The Digital Media lab in D.H. Hill library is comprised of a full time staff of two, and 
two part-time student assistants. Their principal duty is to assist students with 
digitization projects and make sure the network runs smoothly. No member of the staff 
is a librarian, and except for the fact that the department is located in the library, there 
is no affiliation between the lab and the library administration. The central location of 
the library make it the perfect spot for the lab since it primary mission is to assist 
members of the university community with digitization projects. There is no material or 
equipment to be loaned and other than the tutorials on the web page, the only 
educational materials available are a number of books explaining how to operate the 
provided software.  
     The two media components in Reynolds Library are administered separately. There 
are three members of the Instructional Technology Center and one library assistant 
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responsible for the film collection. The instructional technology staff is comprised of 
specialists in information technology who run the network of computers and oversee all 
aspects of the Center. They are assisted by a number of student assistants. This means 
the staff is responsible for teaching computer education classes, ensuring that all the 
equipment is maintained, and providing individual instruction for any patron who wishes 
to begin using the multimedia lab. Because the viewing facilities and screening room are 
located in this wing of the library these also fall under their jurisdiction so all equipment 
is maintained and purchase by this department. No material or equipment can be 
checked out from the facility and there is no educational material provided by the 
center. 
     The Reynolds Film Collection consists of six thousand titles in VHS, DVD, and 
Laserdisc format. While the majority of the collection is purchased with money from the 
various academic departments who wish to purchase films, intended to enhance 
classroom instruction, there is also a small budget for general interest films. It should be 
noted that Reynolds Library is the only library observed which provided access to its 
Collection Development Policy. Charged with making purchases for the collection, the 
library assistant uses this policy to assure that there is some cohesion to the collection. 
There is a great deal of promotional material available in the library concerning the film 
collection. This material is placed throughout the building to remind patrons that there is 
such a collection available. One of the problems of having film collections integrated into 
regular circulation activities seems to be that they get lost in the vast print collection 
available. In both Lilly Library and Reynolds Library it is quite possible to assume that 
there is no such collection available. The promotional pamphlets, as well as a wall 
display, and small reference section for film, are attempts by Reynolds Library to 
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promote media services. In addition, there are print indexes for available films 
throughout the building as well as a number of subject guides on the web page. 
Everything except reserved material may be checked out by members of the Wake 
Forest community. There is no equipment available for checkout. 
     The Media Resources Center in the R.B. House Undergraduate Library at the 
University of North Carolina at Chapel Hill appears to be overstaffed. However 
appearances are deceiving. Because the center is responsible for all aspects of media 
service, more staff is required then is at first apparent. In fact, with the exception of 
their student assistants, of whom there are plenty, a case could be made that they are 
understaffed. The Media Resources Center is currently searching for a candidate for the 
Media Librarian position. Up to this point, the staff has been administered in a 
somewhat cobbled together fashion. The previous department head split time between 
running the MRC as well as the Reserve Department. All collection development and 
acquisition issues are the responsibility of the MRC but made by people who do not work 
in the MRC. While this approach will cease with the hiring of a Media Librarian, it has 
meant that the MRC has primarily been maintained by supervisors with little training in 
library science. Each aspect of service is managed by one supervisor. This means one 
supervisor for the Digital Media Lab, one for reserve material, etc. The primary duty of 
the attending supervisors is to oversee and work with the large number of student 
assistants responsible for assisting patrons with the more routine aspects of service. The 
spatial constraints of the MRC, mentioned in the site analysis above, mean that the 
workspace is cramped in the best of times and occasionally seems to impinge on the 
quality of service provided. It must also be said that some of the student assistants are 
naturally more helpful and more experienced and knowledgeable than others. This 
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variation in service can often lead to a disappointing experience for patrons who need 
extra assistance.   
     The MRC holds approximately ten thousand films on 16mm film, VHS, DVD, and 
laser disc as bound screenplays, sound recordings on LP and CD, audiotapes for foreign 
language instruction and audio books. All the material circulates and can be checked out 
for up to three days. The only exception to this is material placed on reserve, which has 
a two hour time limit and may not be removed from the MRC.  As mentioned earlier, the 
MRC is responsible for purchasing all the material and equipment in its collection and 
there is a specific budget allotted specifically for the collection.  While this budget is at 
the mercy of the university administration, and by extension the state government, the 
recent expenditure on equipment, resources, and facility as well as the hiring of a Media 
Librarian gives the impression that the MRD will be well financed for the foreseeable 
future. As is the case throughout academic life, a primary problem is expenses for 
equipment for the Digital Media Lab, which may have a deleterious effect on the funding 
for other material.  
     The material collected is intended to meet the needs of the undergraduate 
population of the university, and to enhance classroom instruction as well as a broad 
spectrum of interests. The MRC provides material for members of the university 
community as well as anyone with a Town Borrower Card. This means that while the 
primary concern of the MRC is providing material for the student population, there is 
also a much larger segment of the community which takes advantage of services 
provided. This segment of the population using the MRC must be considered when 
applying policies and regulations. Theatrical releases and other popular material are 
collected to provide a relief from the rigors of school as well as to be used in classes 
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interested in popular culture. While it has not been initiated at the time of this study, the 
MRC does intend to begin circulating digital cameras and recorders to supplement the 
activities taking place in the Digital Media Lab. 
     A large amount of reference material, tutorials, and handouts are available for 
different aspects of service in the MRC. A large amount of print reference material is 
available to supplement the film collection. Unfortunately it is not given much priority 
and is currently in poor condition. Much of the material is out-of-date and the collection 
needs to be re-shelved in something that resembles order. A significant collection of 
recent film reference materials is available at Davis Library nearby. Handouts provide 
information about available services and there are a number of printed copies of various 
tutorials that have been created to support the Digital Media Lab. The majority of the 
tutorials and film indexes are available through the website and, as was mentioned 
during the web site analysis, the inclusion of Filmfinder is a wonderful resource. 
     The Robertson Media Center at the University of Virginia is quite similar to the Media 
Resource Center at UNC. This observer believes that there are two factors crucial to why 
The Robertson Media Center is a bit more advanced in the services they provide. The 
first is that they have simply been providing the kinds of services increasingly expected 
of media centers for a longer period of time and have therefore worked out some of the 
issues still being resolved in Chapel Hill. The second factor is that they have more 
professionally trained staff members. The Robertson Media Center has a media director 
as well as a media librarian and an instructional technology specialist. Because of this 
exceptional staffing approach each of the components of media service (materials and 
technology) is managed by a professional instead of library assistants. This is not to 
denigrate the job performed by library assistants, as these members of the staff are 
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often as capable as any professional. However, having a responsible individual, who has 
been trained and accredited, deal with the various aspects of library service often means 
that all the possible considerations have been realized and dealt with in a consistent and 
professional manner. In addition to the three professionals in the Center, there are a 
number of paraprofessional and student assistants who provide service to patrons.  
     The Robertson Media Center Collection is the largest of those examined. Containing 
over twenty thousand films on VHS, DVD and laserdisc, the Center collects equal 
numbers of feature films and documentaries. They have a large number of Southeast 
Asian films and unlike the other media centers observed, make the majority of their 
circulating material available for interlibrary lending. This is a significant feature of 
service simply because it is of such value to researchers without access to similarly 
endowed collections. While most media centers view the time, cost, and headaches 
involved with lending films to be ample reason to stay away from this service, the staff 
at the Robertson Media Center adheres to the one of the objectives stressed in the 
Guidelines for Media Resources in Academic Libraries which states that “Media resources 
should be available through resource sharing”. Other services provided by the staff at 
the Robertson Media Center include providing digital video cameras and other 
equipment to supplement the activities in the Media Lab and the digitization of material 
for classroom use. These services illustrate just how much further along the Robertson 
Media Center is on the path to being “advocates for viable new media technologies, 
expanding their knowledge base to include digital delivery systems” as expressed in the 
foreword of the Guidelines. 
     While the service and resources are quite impressive, it is surprising, yet somewhat 
reassuring, that some services are a bit lacking at the Robertson Center. Even though 
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there is plenty of space the only reference material is available on the Web page or on a 
different floor of the Clemons Library. There is little in the way of print information in 
the Center and there is a sense that one either knows what one is doing or needs to ask 
someone. Not everyone is comfortable asking for help. Some printed information about 
the services provided might be helpful. 
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Conclusion 
     The intent of these case studies was to observe active media centers and attempt to 
answer the two questions posed in the introduction. 
How do media services relate to the educational goals of any given library? 
More fundamentally, is there any consensus as to what constitutes media services in 
academic libraries? 
     Before answering these questions, I believe it to be worth making a few comments 
about each of the media centers examined. The analysis of each center was based on 
theory and practice discussed in the material reviewed in the review of literature. These 
comments are the author’s opinion and therefore quite subjective, however they are 
based on observations of criteria established and promoted by scholars of media 
services and are therefore considered valid by the this author. 
 
Film and Video Collection- Duke University 
• An excellent selection of material is available. 
 
• The media librarian is knowledgeable and provided with enough time and 
resources to do the job effectively. 
 
• Because it provides nothing but visual material, it cannot really be considered a 
media center. 
 
• The facilities are rudimentary at best and diminish the value of the collection as a 
resource. 
 
Media Center- North Carolina State University 
• Provides the bare minimum of service effectively. 
• A perfect example of how low priority and funding hurt the development of 
service. 
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• Adheres to few, if any of the Guidelines for media libraries, with no improvement 
in sight. 
 
• Patrons’ needs are not met since access to collection is minimal. 
 
Digital Media Lab- North Carolina State University  
• In contrast to the Media Center, an excellent example of all that is possible with 
funding and support. 
 
• Because no librarians are involved with service, Kristine Brancolini’s comment 
that funding is moving from library technology to instructional technology needs 
to be heeded and this trend examined further. 
 
Instructional Technology Center- Wake Forest University 
• Good services available and plenty of assistance available. The availability of 
staff is the strength of the Center. 
 
• Space for growth is available. Is there the commitment or funding to develop 
services further? 
 
• The separation of services is contrary to the goals of media librarians 
 
Reynolds Film Collection- Wake Forest University 
• Not having a trained professional to make collection development decisions is not 
in keeping with objectives of the Guidelines.  
 
• Good attempt at promoting a service that is quite easily missed without prior 
knowledge of its existence. 
 
Media Resource Center- University of North Carolina at Chapel Hill 
• Need to get the Media Librarian hired so that some of the rapid growth issues 
can be resolved. 
 
• Clearly supported and funded adequately by the library administration. What 
needs to be done to have this continue? 
 
• Excellent attempts at determining what new innovations are possible and helpful 
in the service of library patrons. 
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• Provides a good balance of traditional media sources (VHS, DVD) with new 
technologies (digital workstations). 
 
Robertson Media Center- University of Virginia 
• Closest to observing all the objectives on the Guidelines compared to the other 
centers. 
 
• Helpful staff who enjoy their work and strive to meet the routine needs of the 
patrons while striving to push the role of media centers forward. 
 
• The anything-is-possible and open approach to service in this center is infectious 
to anyone interested in media services 
 
      This brief synopsis of the various centers can hopefully be examined to help us 
derive answers to our two questions. Trying to establish exactly how media centers 
relate to the educational goals of a library can be as easy or vexing as one chooses to 
make it. Judging by the various service models covered in this study, it is fair to say that 
the primary responsibility of media centers is still to provide reserve material to support 
classroom instruction. No other service was provided by every one of the centers. In 
addition it is clear that advancements in technology have made it possible for anyone 
with an interest to become a filmmaker or web developer. Be it by default or design, 
libraries and particularly media libraries have been charged with providing this service. 
For those centers who have met this challenge there are a number of things to consider. 
First, is appropriate service being provided or are patrons left to fend for themselves?  
Second, are resources provided to keep up with the pace of change? And last, are they 
more than just the current trends in service destined to be gathering dust next to the 
record players in a few years? 
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     Happily, I believe that those media centers that have invested in digital technology 
are not sitting still waiting for examples of what to do with the technology. The Media 
Resource Center at UNC and the Robertson Media Center were by far the most 
interesting and energized facilities visited. Is this coincidence? This examiner thinks not. 
The popularity of this new technology for class projects, personal use, or the 
development of library material, proves that students are interested in hands on 
applications. The days of students with interests in technology going to trade schools 
and the universities being only for scholars has been subverted forever.  As patrons 
engage in personal and class related creative projects it is crucial that libraries provide 
available resources. Digital media labs are part of this resource. 
     A last way in which media libraries may be able to assist in the educational goals of 
the library and institution in general is an extension of this new technology component. 
As distance education becomes an increasingly popular and viable way for universities to 
reach new students, media centers and the content they contain will increasingly be 
made available through computers. While many of the technological hurdles are still too 
daunting to be considered feasible at the moment, the transfer of audio and video 
material over the internet is part of the future, and media centers are suitable places 
from which to create, store, and transmit this information. Currently only the Robertson 
Media Center is in the business of creating digital content. I foresee that within a 
decade, all media centers will provide some aspect of this service -- development, 
cataloging, transmission, archival, or some combination.  
     As to the question of whether there is a consensus of opinion on what constitutes 
media service, the answer, based on the evidence presented, must be an unfortunate 
“No.”  There are simply too many different approaches to service taken by the five 
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centers to formulate some sense of common service model. Some of the centers seem 
cobbled together to provide the least amount of assistance needed while others attempt 
to expand the concepts of what media service entails. I would argue that this lack of 
consensus, rather than being a reflection of missed opportunities by librarians, or simply 
services that are extra curricular and therefore not justified, is the result of the different 
levels of commitment offered by the library and university administration. It is also an 
indication of a new technology finding its most appropriate manifestation in the 
academic environment. To contest this, Media Librarians must prove that the 
introduction of digital technology into libraries, and adequate funding for material, is 
necessary if libraries are going to evolve with the needs of their patrons. The Media 
Resource Center at UNC and the Robertson Media Center are both compelling examples 
of just how popular and useful media services can be in libraries. 
     Let us hope that facilities like these, and the librarians responsible for managing 
them, continue to develop new ways of providing service. The nest step is for these 
innovate facilities to be promoted and evaluated by interested librarians from other 
institutions who then try to emulate and expand on what they see. It is only when the 
best service models are promoted and imitated that we might begin to see some kind of 
consensus as to what constitutes media services. Until then I’ll know it when I see it. 
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Notes  
1. The following brief sketch has been cobbled together from an essay by 
Kristine Brancolini and chapter by William Schmidt and Donald Rieck. 
Citations for both works Citation page. 
 
2. While I am part of the same library department as the Media Resource 
Center in the R.B. House Undergraduate Library at the University of North 
Carolina at Chapel Hill, I do not work directly with any of the staff in that 
department. 
 
3. All information described in the web site analysis was collected from the web 
sites of the various media centers during the months of October and 
November 2000 
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